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Hendon Preschool Quality Improvement Plan 2017 

   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

2017 Partnership focus: “Improving the ability of all teachers, pre-school to year 12, to design learning 

which will create powerful and engaged learners of STEM” 
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  Service details  
 

Service name  Service approval number  

 
Hendon School Based Pre-school 

SE-00010470 

Primary contact at service  

Sue Mittiga: Principal 
Aella Leaver:Coordinator 

 

Physical location of service  Physical location contact details  

Street: Cedar Avenue 

Suburb: Royal Park 

State/territory: SA 

Postcode: 5014 

Telephone: 83453190 

Mobile: 0439078574 

Fax: 84451493 

Email:  dl.1585.info@schools.sa.edu.au 

Aella.Leaver240@schools.sa.edu.au  

Approved Provider   Nominated Supervisor   

Primary contact: DECD 

Telephone:  

Mobile:  

Fax:  

Email:  

Name: Sue Mittiga 

Telephone: 83453190 

Mobile:  

Fax:  

Email:  

Postal address (if different to physical location of service)  

mailto:dl.1585.info@schools.sa.edu.au
mailto:Aella.Leaver240@schools.sa.edu.au
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Operating hours 
 

For each day of the week this service is open, indicate the times of the day when education and care is provided. 

For centre-based services, this does not include non-contact hours for staff. Please nominate the scheduled opening and closing times using 24 hour 

clock (e.g. 07:30 to 18:00) rather than the actual opening and closing times (e.g. 06:55 to 18:10) if different. Round times to the nearest quarter of an hour. 

If the service is open for two sessions per day, please indicate the opening and closing times for both sessions. 

For family day care services or multi-site services, please provide the operating hours of the service office. 

 

 
   

Monday 
Green group 

Tuesday 
Green group 

Wednesday 
Odd group 

/even weeks 
Green group 

Thursday 
Blue group 

Friday 
Blue group 

Opening time 

08:40 
 

08:40 08:40 
 

         

08:40 08:40 

Closing time 

15:10 15:10 15:10 15:10 15:10 
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Additional information about your service 

The following information will assist the Regulatory Authority to plan the assessment visit. 

Provide additional information about your service—parking, school holiday dates, pupil-free days etc.  

Hendon School Based Pre-school is located on Hendon Primary School grounds. Entrance is from Cedar Ave. Street parking is available for 

families and visitors.  Centre is closed during school holidays. 

How are the children grouped at your service?  

We provide a service to families via two full days one week and three full days alternate weeks. 

Write the name and position of person(s) responsible for submitting this Quality Improvement Plan (e.g. ‘Nominated Supervisor, Cheryl Smith’) 

Sue Mittiga - Principal 

Aella Leaver – Teacher (Coordinator) 

Victoria Harwood –Teacher 

Heidi Simmons - Teacher 

Rebecca Knowles – SSO 

Jill Berry – SSO 

Natasha Lloyd - SSO 

For family day care services, indicate the number of educators currently registered in the service and attach a list of the educators and their addresses. 

 

No. of educators:_________ 
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Service statement of philosophy 

 

Hendon Pre-school is a Department for Education and Child Development (DECD) public pre-school facility providing education to all families with children of pre-school 
age co-located with Hendon Primary School. 
 
It is a place where adults and children work together to create a learning environment which is responsive to the needs of the children and the community. 
 
At Hendon Pre-school we believe children 
 

 Should have access to equal and inclusive learning opportunities 

 Have the right to feel secure safe and happy 

 Will develop a strong sense of identity through fun and social learning experiences 

 Should develop a love of learning in an environment which encourages experimentation, exploration, risk taking and collaboration 

 Will develop an understanding of the world and become unique independent capable individuals 
 
 
As Educators our team provides 
 

 A safe, secure, caring, respectful learning environment  

 A range of activities which allows children to develop life skills, through real world experiences and play  

 An environment where all children have the ability and right to develop to their full potential 
 
 

At Hendon Pre-school we believe family and community are vital to a child’s educational success and therefore we 
 

 Promote trust and respect 

 Value and celebrate diversity 

 Promote a sense of community and mutual support 

 Support families to access community agencies 

 Actively promote communication 
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Quality Area 1: Educational program and practice           

This quality area of the National Quality Standard focuses on ensuring that the educational program and practice is stimulating and engaging and enhances 
children’s learning and development. In school age care services, the program nurtures the development of life skills and complements children’s experiences, 
opportunities and relationships at school, at home and in the community. 

Quality Area 1: Standards and elements 

Standard 1.1 An approved learning framework informs the development of a curriculum that enhances each child’s learning and development. 

 Element 1.1.1 Curriculum decision making contributes to each child’s learning and development outcomes in relation to their identity, connection 
with community, wellbeing, confidence as learners and effectiveness as communicators. 

 Element 1.1.2 Each child’s current knowledge, ideas, culture, abilities and interests are the foundation of the program. 

 Element 1.1.3 The program, including routines, is organised in ways that maximise opportunities for each child’s learning.  

 Element 1.1.4 The documentation about each child’s program and progress is available to families.  

 Element 1.1.5 Every child is supported to participate in the program. 

 Element 1.1.6 Each child’s agency is promoted, enabling them to make choices and decisions and influence events and their world. 

Standard 1.2 Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child. 

 Element 1.2.1 Each child’s learning and development is assessed as part of an ongoing cycle of planning, documenting and evaluation.  

 Element 1.2.2 Educators respond to children’s ideas and play and use intentional teaching to scaffold and extend each child’s learning. 

 Element 1.2.3 Critical reflection on children’s learning and development, both as individuals and in groups, is regularly used to implement the 
program. 
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Quality Area 1: Related sections of the National Law and National Regulations 

Standard/element National Law (section) and National Regulations (regulation) 

1.1 section 168   Offence relating to required programs 

1.1 section 323   Approved learning framework 

1.1 regulation 73  Educational programs 

1.1 regulation 75  Information about the educational program to be kept available 

1.1 regulation 76  Information about educational program to be given to parents 

1.2 regulation 74  Documenting of child assessments or evaluations for delivery of educational program 
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Summary of strengths for QA1 

Strengths 
 
 
 
 
 
 

 

Hendon Pre-school’s educational program and practice is stimulating, engaging and enhances children’s learning and development. The program 
nurtures the development of life skills and complements children’s experiences, opportunities and relationships at school, at home and in the 
community. There is a whole school / pre-school priority on “Student engagement through powerful learning”. The school vision is “All of our 
students experience success in a broad, balanced, relevant and challenging curriculum”. The Early Years Learning Framework (EYLF) guides and 
underpins our teaching and learning practices. The program is a mixture of educator and child initiated opportunities. The curriculum plan ensures 
that all children reach their full potential in our pre-school. Careful thought and consideration is given to all experiences given to the children. The 
EYLF not only offer crucial thinking points in relation to how children learn but also how we as educators can extend this learning through 
intentional teaching and our everyday practices. We have a cycle of observing, planning, documenting and reviewing. Educators observe individual 
and groups of children throughout the day and record observations. The observations include carefully interpreted and analysed documentation 
and shows how children are progressing toward the EYLF learning outcomes and other developmental areas. Planned experiences are based on 
children’s developmental needs and interests. The observations are authentic and a reflective document about each child. Observations include a 
“where to from here…” and educators spend time discussing the observations and planning areas of extension.  

Our daily routine is organised to ensure that the children have blocks of uninterrupted time to play, and routines such as meal times and  group times 

are used as opportunities for learning. 

Quality resources and materials support our curriculum and program and the organisation of our environment compliments our planning. We use 
the EYLF, and Literacy and Numeracy indicators to inform our practice. Our planning is dynamic and an ongoing process that involves working in 
partnership with children and families. It begins with gathering rich information from our children, families, communities’ and our context. This 
information can assist us to plan a curriculum that supports children’s wellbeing and learning. Through active engagement and intentional teaching 
we extend children’s play and learning, discover new insights from children and their thinking. These new insights combined with ongoing reflection 
enable us to evaluate the curriculum and use this to inform future planning. The EYLF and Pre-school indicators are part of our cycle of planning 
and assessment. 

We gather information from ongoing discussions with children, families, educators, service providers and other professionals and record them in 
our “Tweet Book” Information is also gained from our observations, samples of children’s work, photographs and other documentation such as 
meetings. We analyse the information collected and during staff meeting discuss what learning is being demonstrated and what activities and play 
opportunities might build on the children’s interests, strengths and abilities. We also discuss 

 Resources and materials that might extend children’s play and learning and development 

 How we are supporting this play and learning 

 What EYLF outcomes and literacy and numeracy indicators could be promoted 

 What intentional teaching strategies would enhance children’s learning 

 Any reports given from support providers about a child’s progress and  

 Any reports from families from private service providers and how we can support and implement programs 
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We are a close team and debrief daily. Critical reflection on children’s development enables us to: 

 Communicate about children’s learning and progress 

 Determine children’s progress towards learning outcomes and what might be hindering their progress 

 Identify children who may need additional support and place them on an individual learning plan and monitor 

 Plan for current and future learning 

 

The 2015 “Australian Early Development Census” (AEDC) results for children in our community indicated that 57% of children were on track with 
Physical health and wellbeing, 69.9% of children were on track with Social competence, 57% of children on track with Emotional maturity, 81% of 
children were on track with language and cognitive skills, 57% on track with Communication skills and general knowledge.  Areas of strengths and 
identified improvement areas are detailed in appropriate areas throughout this Quality Improvement plan.  
 
The 2015 AEDC report indicated a significant improvement in all areas of Communication skills and general knowledge. This domain measures a 
child’s communication skills and general knowledge based on broad developmental competencies and skills measured in the school context.57.1 % of 
our children were developmentally on track. For those at risk or vulnerable they have difficulty with poor communication skills and articulation; limited 
command of English, difficulties talking to others, understanding, and being understood, poor general knowledge, etc.  
 
Therefore at Hendon Pre-school we: 
 

 Encourage early entry for children who are experiencing speech and language difficulties, are from a non-English speaking background or have 
a diagnosed disability or learning difficulty  

 

 Hold weekly educator meetings, which are used as a time to plan, review and reflect with all educators. We use this time to review observations 
undertaken and plan for areas of extension and differentiation. We reflect on areas of learning and plan strategies of improvement. We review 
Individual Learning Plans and discuss individual children’s progress.  We plan learning opportunities for possibilities of future learning and 
undertake critical reflections on children’s learning and development, both as individuals and in groups.  If the observations are literacy or 
numeracy based they are recorded onto our literacy and numeracy indicator chart (this chart provides a whole group overview on indicators that 
each child has met and dated). The observations are also placed into the children’s memory books to share with their families.  

 

 Offer Acquaintance meetings in the first term the child enters Pre-school, where we connect with families and find out as much as we can about 
the child and their family to assist us with our planning.  During these meetings we highlight the importance of early literacy and numeracy 
development and provide strategies to assist them at home. We also give “Lets read” and “Lets count“ packs to families and highlight the 
importance of early literacy and numeracy development. 
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 Hold formal and informal meetings with families, provide feedback from service providers and place notes for feedback in our memory books. 
 

 Identify children who we have concerns regarding their ongoing development, (if they have not already seen a specialist). Where appropriate 
discussions with parents occur and referral forms are filled out and lodged with the Education Office. Evidence gathered informs our program 
and differentiated planning for individualised students. 

 

 Offer early intervention for children in areas where needed (if capacity allows), discussions with parents are held and assessments / 
observations undertaken. Intervention may occur in individual, small groups or large groups (depending on children’s needs) Child review 
teams are held termly with service providers, the school Special Education Teacher and at least one member of the School Leadership Team. 
Individual Education Plans are written for children requiring support and goals are set. Intervention and support plans are evaluated and 
modified regularly.  

 
 Are excited that in 2017 we will be operating an occasional care program from our Pre-school 

 
Communication with parents is essential to create a partnership with families within the Hendon community. Educators create opportunities for formal 
and informal discussions, regular newsletters, notes home and Facebook app etc. Children’s snapshots are available and examples of learning are on 
display. We have a weekly overview displayed in the foyer and place a termly overview in children’s snapshot books. We continually ask for parental 
feedback,  for example using PMI charts, termly feedback forms, surveys, Parental / Caregiver questionnaire, informal and formal meetings and posters 
with post it notes on. We use this information to inform our practice and add key improvement areas of our Quality Improvement Plan (QIP) Feedback 
from parents is also gained during Acquaintance meetings, IEP/NEP meetings, and often at the end of the day when we have the opportunity to talk 
with parents/caregivers about their child’s day. 
 
We are in a fortunate position to be on the school grounds. The majority of our children enrol at Hendon Primary; therefore strong links to the school are 
made. We utilise the school library weekly, attend and participate in assemblies and use school facilities such as the Kaurna garden. A staff member 
attends a fortnightly Learning Team meetings with Reception / One teachers. The Learning Team provides the opportunity for ongoing, regular 
communication. Planning time supports seamless curriculum delivery and enables continuity of learning to occur. 
 
The school counsellor works with the children going to Hendon Primary in the final two terms of the year. She highlights school rules, behaviours, 
routines etc. Transition visits to classrooms occur in weeks 7 and 8 of Term 4. 
 
We were in a fortunate position to receive a substantial amount of money for the Early Years Literacy Improvement Strategy. This funding was given to 
“Build Teacher capacity: Indicators of Preschool literacy and numeracy”.  

 Targeted Professional learning on the Indicators of Preschool Literacy and Numeracy 

 Family Literacy focus: special resources for Aboriginal 3 Year olds 

 Aboriginal Early Years Literacy Grant 
 
The funds enabled staff to attend training and development and to purchase educational resources that supported a literacy and numeracy focus. 
  
There are a variety of strategies in place to collect, document, organise, and interpret information about children’s literacy and numeracy learning. This 
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includes information from parents and children’s voice. This information is used by the staff team to formatively assess each child’s learning and to 
inform the planning / programming for children’s progress against the literacy and numeracy indicators and the EYLF.  
 
2016 annual Parental Questionnaire returned a very positive response from families. (See attachment 1) 
 
We were excited to be chosen to implement “The wellbeing classroom” in 2016. This program seeks to develop a “real sense of safety” by developing 
the social and emotional literacy of children utilising the Kimochi tools, establishing and growing pro social behaviours utilising”Play is the way” and 
other guided play resources, to change the environment by embedding key principals and the healthy mind platter resources and through enabling the 
whole family and wider community to learn with their children. The long term aim of this program is “Children and families have a sense of safety, a  
well-developed social and emotional literacy, a toolbox of prosocial skills, and an understanding of who they are, that allows them to thrive in hopeful 
and empowered communities”. (See attachment 2) After a successful year in the Preschool it is being rolled out into the Junior Primary classes in 2017. 
We will continue to implement this program. 
 

 

Key improvements sought for QA1 

Standard/element 
1.1.4 

The documentation about each child’s program and progress is available to families. 

Identified issue Educators noted there was double handling of data with observations and paperwork. To become in line with Hendon Primary 
school (using the MARKIT program to record progress and assessments) the coordinator met with leadership and MARKIT 
developers. We have agreed to trial the use of the program in 2017. 
 
Using ICT, there are risks concerning safety of children. We will conduct conversations with IT specialists, program developers 
and consult our Early childhood Consultant (Dannielle)  and her colleague (a specialist in this area)  
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Standard/element 
1.1,1.2 

  

Education, program and practice 

Identified issue: 
1.1 
1.2 

Rated in 2016 as meeting in areas 1.1 and 1.2 we are striving for exceeding in this area.  

 

Standard/element  
1.1.5 

 

Every child is supported to participate in the program 

Identified issue Our Western Adelaide Shores Partnership priority is to develop strategies to improve the ability of all teachers, pre-school to year 
12, to design learning which will create powerful and engaged learners of STEM. Therefore our site will have a STEM focus 
“Developing creative and complex play”  
 

 In line with Results Plus Expectation C: Enact changed in pedagogical practice we need to review our pedagogical practice to 
maximise opportunities for each child to be engaged in the numeracy and literacy program as a powerful and engaged learner. 

 
 

Standard/element  
1.2.3 

 

Educators and co-ordinators are focused, active and reflective in designing and delivering the program for each child. 

Identified issue Whole site (Pre-school to 7) focus on resilience / wellbeing 
During Acquaintance meetings parents overwhelmingly identified wanting to build their child’s resilience as an area they want us to 
work on. 

 Chosen to participate in the Explore Learning Sites: Critical and Creative Collaborative Inquiry Project. The project aims to develop 
learning design, teaching and assessment approaches that focus on critical and creative thinking and report evidence of learners 
development of critical and creative thinking capability to parents and carers 



 

14 
                                                                                           FOUR – Guide to Developing a Quality Improvement Plan, Appendix 2: Quality Improvement Plan Template 

 

Improvement Plan 

Standard/ 
element 

What outcome or 
goal do we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

1.1.4 All educators using 
the MARKIT program 
to record observations 
and send email to 
families. 

m-h Purchase iPad for all 
educators 
Purchase program 

Educators confident using program 
Educators using the EYLF, and 
literacy and numeracy indicators in 
their observations 
End of year statement is created 
using the MARKIT program 

Term 2 
 
Term 2 
 
 
Term 4 

Purchase Ipads for all educators 19/12/16 
Training for all educators on program 
booked 
 

1.1 
1.2 
 
 
 
 
 

Rated in 2016 as 
meeting in areas 1.1 
and 1.2 we are 
striving for exceeding 
in this area. 
 

H  Continue to go through 
the standard and 
elements as a team and 
identify areas requiring 
strengthening 

 Attend training and 
development and meet 
with others  to aim for 
exceeding the NQS 

 work through the NQS 
Continuous Improvement 
self-review resource 
(moving from meeting to 
exceeding the National 
Quality Standard) 
Meet with Dannielle 
Gibson (Early Years 
Consultant) and 
incorporate strategies and 
suggestions 

Rated as Exceeding in next 
assessment 

Throughout 
2017 

Term 1 All ECT booked into Partnership 
workshops “Tending to your NQS garden 
– how to move to exceeding 

1.1.5 Developing creative 
and complex play 
 

H Sites in partnership to 
share work they are doing 
in STEM. 
Reflect on own work and 
discuss how we can adapt 
this work 
Visit local preschools 

Creativity and complexity increases 
on the Engagement RRR scale 

2016 
Use 
observation 
RRR scales 
As a 
partnership 

Meeting with Cally Malone (NRM) 
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(Barb- to see what they 
are doing in STEM) 

1.2 All educators 
incorporating STEM 
into learning 
experiences 

M-H STEM play inquiry with 
Cally Mallone (NRM 
Education Officer) 
Training and development 
Partnership project 
Collaboration 
Staff meetings 

All educators confident in 
implementing STEM into learning 
experiences. 
Project incorporating STEM into 
our sustainability practices 
 

Throughout 
2017 

 

1.2 Educators will 
incorporate Problem 
solving into the daily 
program 

M-H Daily group time 
intentional activities 
During engagement with 
children 
Training and development 

   

1.2 Joint project with 
some local schools 
and Preschools in our 
partnership to develop 
learning design, 
teaching and 
assessment 
approached that focus 
on critical and 
creative thinking and 
report evidence of 
learners development  
of critical and creative 
thinking capability  
parents and carers. 

M-H Planning 
Collaboration 
Networking 
Training 
Grant funded 

   

1.1.5 
 

In line with Reults 
Plus expectation C: 
we will enact changes 
in our pedagogical 
practice at our site to 
maximise 
opportunities for each 

M-H  All educators to be 
involved in site 
discussions about what 
pedagogical practices 
develop powerful and 
engaged learners of 
numeracy and literacy. 

Evidence collected will show high 
levels of involved learning in 
numeracy and literacy 
 
Educators will be able to include 
notes about learning processes in 
their observations of children 

Throughout 
2017 
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child to be engaged in 
the numeracy and 
literacy program as a 
powerful and engaged 
learner. 

 Through educators 
modelling and scaffolding 
language, children to 
develop and learning to 
articulate their 
understandings about 
powerful and engaged 
learning appropriate to 
their level of development 

1.2.3 In 2015 results from 
the RRR tool across 
the partnership in 
Early Years noted our 
students were lowest 
in the creativity scale. 
2016 resulted in much 
research and 
implementation of 
new strategies and 
practice. We are 
excited we have been 
successful to 
participate in the 
Explore Learning 
Sites: Critical and 
Creative Collaborative 
Inquiry Project. The 
project aims to 
develop learning 
design, teaching and 
assessment 
approached that focus 
on critical and 
creative thinking and 
report evidence of 
learners development 
of critical and creative 
thinking capability to 
parents and carers. 

 Working in collaboration 
with sites involved in the 
project 

Develop learning design, teaching 
and assessment approach that 
focus on critical and creative 
thinking and report evidence of 
learners development of critical 
and creative thinking capability to 
parents and carers. 

Two year 
project 
2017/2018 

Funding approved for project (end of 
2016) 
 
Meetings for term 1 set 
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1.2.3 Whole site focus on 
wellbeing - resilience 

M-H Kimi – Looking at staff 
wellbeing 
Alicia – connecting with 
and working with families 
at risk 
Linda – Implementing the 
Wellbeing program via 
Kimochis and Healthy 
mind platter 
Staff meetings 
Learning Teams 

All educators comfortable 
incorporating resilience language 
into daily practice 
Kimochi Language used by staff 
and children 
Children able to discuss their 
feelings 

Throughout 
2017 

Life Ed van booked “Belonging and 
connecting” 

 Whole site focus on 
problem solving 

M-H Working with Maggie in 
learning teams  
Staff meetings 
 
 

All educators comfortable 
incorporating problem solving into 
daily practice 

Throughout 
2017 

Problem solving cards laminated  
Nursery Rhyme unit 
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Quality Area 2: Children’s health and safety           

This quality area of the National Quality Standard focuses on safeguarding and promoting children’s health and safety. 

Quality Area 2: Standards and elements 

Standard 2.1 Each child’s health is promoted. 

 Element 2.1.1 Each child’s health needs are supported. 

 Element 2.1.2 Each child’s comfort is provided for and there are appropriate opportunities to meet each child’s need for sleep, rest and relaxation. 

 Element 2.1.3 Effective hygiene practices are promoted and implemented. 

 Element 2.1.4 Steps are taken to control the spread of infectious diseases and to manage injuries and illness, in accordance with recognised 
guidelines. 

Standard 2.2 Healthy eating and physical activity are embedded in the program for children. 

 Element 2.2.1 Healthy eating is promoted and food and drinks provided by the service are nutritious and appropriate for each child. 

 Element 2.2.2 Physical activity is promoted through planned and spontaneous experiences and is appropriate for each child. 

Standard 2.3 Each child is protected. 

 Element 2.3.1 Children are adequately supervised at all times. 

 Element 2.3.2 Every reasonable precaution is taken to protect children from harm and any hazard likely to cause injury. 

 Element 2.3.3 Plans to effectively manage incidents and emergencies are developed in consultation with relevant authorities, practised and 
implemented. 

 Element 2.3.4 Educators, co-ordinators and staff members are aware of their roles and responsibilities to respond to every child at risk of abuse or 
neglect. 
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Quality Area 2: Related sections of the National Law and National Regulations 

Standard/element National Law (section) and National Regulations (regulation) 

2.1.2, 2.3.1, 2.3.2 section 165   Offence to inadequately supervise children  

2.3.2 section 167   Offence relating to protection of children from harm and hazards 

2.1.3, 2.1.4, 2.2.1 regulation 77  Health, hygiene and safe food practices 

2.2.1 regulation 78  Food and beverages 

2.2.1 regulation 79  Service providing food and beverages 

2.2.1 regulation 80  Weekly menu 

2.1.2 regulation 81  Sleep and rest 

2.3.2 regulation 82  Tobacco, drug and alcohol free environment 

2.3.2 regulation 83  Staff members and family day care educators not to be affected by alcohol or drugs 

2.3.4 regulation 84  Awareness of child protection law 

2.1.4, 2.3.3, 2.3.4 regulation 85  Incident, injury, trauma and illness policies and procedures 

2.1.4, 2.3.3, 2.3.4 regulation 86  Notification to parents of incident, injury, trauma and illness 

2.1.4, 2.3.3, 2.3.4 regulation 87  Incident, injury, trauma and illness record 

2.1.4 regulation 88  Infectious diseases 

2.1.4 regulation 89  First aid kits  
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Standard/element National Law (section) and National Regulations (regulation) 

2.1.1, 2.1.4, 2.3.2 regulation 90  Medical conditions policy 

2.1.1, 2.1.4, 2.3.2 regulation 91  Medical conditions policy to be provided to parents 

2.1.1, 2.1.4 regulation 92  Medication record 

2.1.1, 2.1.4 regulation 93  Administration of medication 

2.1.1, 2.1.4 regulation 94  Exception to authorisation requirement—anaphylaxis or asthma emergency 

2.1.1, 2.1.4 regulation 95  Procedure for administration of medication 

2.1.1, 2.1.4 regulation 96  Self-administration of medication 

2.3.3 regulation 97  Emergency and evacuation procedures 

2.3.3 regulation 98  Telephone or other communication equipment 

2.3.2 regulation 99  Children leaving the education and care premises 

2.3.1, 2.3.2 regulation 100  Risk assessment must be conducted before excursion 

2.3.1, 2.3.2 regulation 101  Conduct of risk assessment for excursion 

2.3.1, 2.3.2 regulation 102  Authorisation for excursions 
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 Related requirements  

2.3.3 regulation 160  Child enrolment records to be kept by approved provider and family day care educator 

2.1.1, 2.3.2, 2.3.3 regulation 161  Authorisations to be kept in enrolment record 

2.1.1, 2.1.4, 2.3.2, 
2.3.3 

regulation 162  Health information to be kept in enrolment record 

2.1.1, 2.1.3, 2.1.4, 
2.2.1, 2.3  

regulation 168  Education and care service must have policies and procedures 

2.1.3, 2.2.1, 2.3 regulation 168(2)(a)   Policies and procedures are required in relation to health and safety, including matters relating to: 

   (i) nutrition, food and beverages, dietary requirements; and 

    (ii) sun protection; and 

    (iii) water safety, including safety during any water based activities; and 

    (iv) the administration of first aid 

2.1.4, 2.3.3 regulation 168(2)(b)   Policies and procedures are required in relation to incident, injury, trauma and illness procedures complying with regulation 
  85 

2.1.4 regulation 168(2)(c) Policies and procedures are required in relation to dealing with infectious diseases, including procedures                                                

   complying with regulation 88 

2.1.1, 2.3.3 regulation 168(2)(d)  Policies and procedures are required in relation to dealing with medical conditions in children, including the matters set out 
  in regulation 90 

2.3.3 regulation 168(2)(e) Policies and procedures are required in relation to emergency and evacuation, including the matters set out in regulation  
 97 

2.3.2 regulation 168(2)(g) Policies and procedures are required in relation to excursions, including procedures complying with regulations 100 -102 

2.3 regulation 168(2)(h)   Policies and procedures are required in relation to providing a child-safe environment 
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2.1.1, 2.1.4, 2.3.3, 
2.3.4  

regulation 177  Prescribed enrolment and other documents to be kept by approved provider: 

    (1)(b) an incident, injury, trauma and illness record as set out in regulation 87 

    (1)(c) a medication record as set out in regulation 92 

2.1.1, 2.1.4, 2.3.3, 
2.3.4 

regulation 178 Prescribed enrolment and other documents to be kept by family day care educator: 

  (1)(b) an incident, injury, trauma and illness record as set out in regulation 87 

 (1)(c) a medication record as set out in regulation 92 

Quality Improvement Plan for Q2 
Summary of strengths for QA2 Children’s health and safety 

Strengths 
 

Children’s Health and safety is an area that has seen a consolidation of practice, as continuous leadership has ensured that reviewing of Policies and 
Procedures has been embedded into the self-review processes. Educators at Hendon Pre-school are proactive in safeguarding and promoting 
children’s health and safety. As a category one Pre-school our ratio of 1 adult per 10 children is in place. We are well staffed and we always keep our 
ratio, educators ensure children are engaged and are having their needs met. Children with health and / or safety needs are identified upon enrolment. 
Individual Health care plans etc, are developed in consultation with families, outside providers and Hendon Pre-school, to effectively manage 
individual needs and health conditions. Medication and plans are discussed with the educators, displayed and medication placed in the appropriate 
storage cupboard for access when required. Health needs are discussed at enrolment and acquaintance meetings, and we display photographs of 
children with medical issues. Parents are contacted termly to ensure the plans are up to date. We have a site procedure for administration of 
medication and this is reviewed annually in our schedule for review. These are also displayed in our TRT folder. 
 
An improving attendance initiative has been developed and is embedded in practice. 

The 2015 AEDC census for our community revealed that 42.8 % of our children were Developmentally at risk or vulnerable in the area of Physical 
Health and Wellbeing. This domain measures children’s physical readiness for the school day, physical independence, and gross and fine motor skills. 
42.8 % of our children experience a number challenges that interfere with their ability to physically cope with the school day. These may include being 
dressed appropriately, frequently late, hungry or tired. Children may be usually clumsy, have fading energy levels, poor coordination skills, and /or 
poor fine and gross motor skills. At Hendon Pre-school we: 
 

 Ensure physical activity is promoted through both planned and spontaneous learning experiences. Physical activities are planned daily and 
also build on children’s interests and are embedded to the program. 

 

 Fruit time is provided twice daily and children use hygienic methods. Hand washing/ tongs and individual food bowls are provided for children 
to use from the shared plate. Children have ready access to water. Tables are cleaned before the consumption of food and toys are regularly 
wiped down and cleaned. Toilets are checked regularly and spills/accidents are mopped up.  
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 Quiet sanctuaries are set up for children both indoors and out to provide opportunities for rest and relaxation.  
 

 Spare clothing, sunscreen and hats are available for children. 
 

 Ensure interest areas are spread throughout the centre both indoors and out to maximise comfort and avoid overcrowding. The program is set 
up to allow for loud and quiet periods throughout the day. 

 

 A physiotherapy program (Uni SA) is available to support children’s fine and gross motor skills. Recommendations from the physio therapy 
students are included in Individual education plans and implemented into the preschool program. 

 
 Provide daily experiences for gross and fine motor skills 

 
 Provide breakfast  to children who haven’t eaten before they arrive 

 
 Continue to implement to Wellbeing program which actively helps support children to tune into their physical needs and emotional wellbeing 

 
 Encourage families to pack nutritious foods for children’s lunch boxes 

 
 

We have a number of families who are in crisis. We check in with these families (as per improving attendance strategy see staffing) through regular 
phone calls and home visits with our school counsellor and Aboriginal Education worker. Where needed we liaise with Families SA to ensure the 
safety of children and all educators are aware of their roles and responsibilities to respond to every child at risk of abuse or neglect. See QA1 
Wellbeing classroom attachment. 
 
Accidents and near misses are recorded using the Work Health and Safety – General Risk Assessment Tool and acted upon. 
Parents are notified when there is an outbreak of an infectious illness / issue or if a child has received first aid at pre-school.  Effective hygiene 
practices are actively and consistently promoted and embedded in our everyday program routines. Toilet prompts are given and hand washing occurs 
before children eat. Educators ensure that toys are cleaned and maintained, especially after an infectious disease has been notified and ensure safe 
food handling practices are always undertaken. The Outside environment is checked before children arrive.  
 
Food and drinks provided by the service are nutritious and appropriate for each child. A record of foods that need to be avoided for allergies or 
religious reasons is displayed in the kitchen, office and TRT folder. As well as cleaning routines carried out by educators before the consumption of 
food, children wash their hands before consuming food and after using the toilet. There are ample tissue boxes spread throughout the centre and 
liquid soap is stationed at all handwashing areas.  
 
A laminated notice is displayed at the front foyer when required informing families that an infectious disease has been identified. Educators use a 
whiteboard marker to identify what the outbreak is. Notes are placed in children’s information pockets about the illness. These notes give a clear 
description of how it can spread, incubation period, infectious period, exclusion period, responsibilities of the caregivers, responsibilities of the 
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educators, controlling the spread of infection and treatment given. Educators refer to the SA Health website Exclusion from childcare, pre-school, 
school and work “document to inforce exclusion periods. Planned and spontaneous teaching moments are embedded throughout the pre-school. 
Reminders are given and children are explicitly shown how to cough, wash hands etc. 
 
First aid kit is regularly updated. When prescribed medication is required two adults monitor dosage, delivery of medication, checking expiry date and 
name. A medication form is filled by a parent or caregiver. 
 
Plans have been developed to effectively manage incidents and emergencies. These are practiced and reviewed termly in consultation with relevant 
authorities. Since moving into our newly designed space a review was undertaken. It was noted that bells needed to be installed so we could be made 
aware of emergencies; a spare key was made available to make exiting the site easier. Risk assessments are always undertaken for excursions, 
hazards etc. 
 
Educators are attuned to the needs of the children. We have a number of children who receive special education support. Support hours are used to 
increase our staffing ratio. All children who receive support have an Individual support plan. Explicit SMARTA targets are made and reviewed 
regularly. Student review meetings with school leadership, support providers and educators are held termly. 
All educators are trained in child protection and respond appropriately. Support information / agencies is available to families and we direct families to 
the appropriate support needed. A wall is dedicated to display important information and handouts for families. 
 
All children are signed in and out of the centre; children are only allowed to be picked up by a person parents have nominated. Emergency procedures 
are displayed and practised. Emergency numbers are displayed near the telephone.  Visitors are required to sign into the centre using the visitor book. 
 
We follow the DECD policy for the Induction and training of volunteers. We encourage our families to become involved as volunteers. 
 
When purchasing items educators are required to use an internal requisition form. On the back of the form a risk assessment and responsible for 
hazard identification is displayed. All hazardous materials are locked in secure cupboards. 
In the morning educators undertake a walk around the yard to ensure there are no foreign objects or hazards in the yard. Risk assessments are 
undertaken and recorded where necessary and action taken immediately. 
 
Plans have been developed to effectively manage incidents and emergencies. These are practiced and reviewed termly in consultation with the 
relevant authorities. Emergency invacuations and evacuations are practiced with the children termly. Feedback from educators is recorded and action 
taken. Risk assessments are always undertaken for excursions. Leadership uses the “Safety Task Action Reporting” online reporting tool to manage 
any OHS concerns to: 

 Advise when review are required 

 Inform when a fire safety officer needs to be appointed 

 Remind educators to replenish first aid kits 

 Remind leadership to conduct safety inspections 

 Identify and assess psychological health risks 

 Identify and assess hazardous chemicals manual task 

 Monitor accident and injury statistics 
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 Review hazardous chemical management 

 Determine training needs 

 Confirm annual electrical safety tests 

 Confirm testing of fire extinguishers 

 Confirm asbestos register 

 Check/clean air conditioners 

 Flag pole service 

 Check hot water systems 

 Notify staff and hazard alerts 

 Preventative maintenance 
 
All Educators are trained in child protection and are aware of their responsibilities of reporting. Depending on the issue this is done either online or via 
phone call. These are documented thoroughly and stored confidentially. Educators have the option to discuss their concerns with the school 
counsellor/leadership and can give advice and support.  Educators have undertaken online SMART (Strategies for Managing Abuse Related Trauma) 
training. The child protection curriculum is taught explicitly to all children.  
 
Parenting workshops and support information are advertised and offered to families. 
 
All educators are aware of any custody issues and these are discussed at staff meetings and also placed in TRT folder. All children are signed in and 
out of the centre and caregivers are greeted upon arrival and departure. Emergency numbers are displayed at the telephone and a discrete panic 
alarm button has been installed. 
 
Educators ensure children are adequately supervised at all times by: 

 Moving around the environment to ensure that children are within sight or sound at all times 

 Communicating with each other about their movements and whereabouts 

 Positioning themselves evenly throughout the environment 

 Engaging directly in children’s play 

 Supervising more closely when activities of higher risk are provided such as eating and water play 

 A range of policies and procedures are in place to ensure children are protected 
 
 

 

 



 

          26 
  FOUR – Guide to Developing a Quality Improvement Plan, Appendix 2: Quality Improvement Plan Template  

 

Key improvements sought for  
 

Standard/element 
2.1.1  

Each child’s health needs are supported 

Identified issue 
 

Many children are forgetting to bring hats from home . Not enough spare hats for all children. 
 

 
 

Standard/element 
2.1 
2.3 

Plans to effectively manage incidents and emergencies are developed in consultation with relevant authorities, practised and implemented.  
Each child’s health needs are supported 

Identified issue This area was rated in 2016 as meeting in 2.1 and 2.3 and exceeding in 2.2 
We  are striving for exceeding in all elements, Therefore we will: 

 continue to go through the standard and elements as a team and identify areas requiring strengthening 

 attend training and development and meet with others  to aim for exceeding the NQS 

 work through the NQS Continuous Improvement self-review resource (moving from meeting to exceeding the National 
Quality Standard) 

 Meet with Dannielle Gibson (Early Years Consultant) and incorporate strategies and suggestions 

 Invacuation/evacuation for all children termly 
List to ensure all signage eg) invac procedures are in place 
A termly schedule has been developed to ensure all signs (eg. Emergency evacuation signs are displayed on all exits are still in 
place) 
 

  

Standard/element 
2.2 

Each child’s health needs are supported 

Identified issue 
 

Occupational Therapy program introduced for Preschools in Partnership for families and educators 

 A number of children are coming from at risk families. Children suffering from Trauma etc 
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Standard/ 
element 

What outcome or goal do 
we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

2.1.1 All children will have a hat to 
wear at the centre. 
All children will have easy 
access to their hat. 
First hat will be provided free 
of charge. 
All hats will remain at the 
centre and will be washed at 
least once a term. 

m-h  Hats ordered 
Hat racks ordered 
Hats will remain at 
the centre 

Purchase hats for all 
children 
All children will have a hat 
to wear 

Term 1 
Week2 

Hat racks delivered 
and installed 
All children have 
labelled Pre-school 
hat to stay at Pre-
school.  

2.3 All children experience and 
invacuation and evacuation 
termly. 
A termly schedule for review 
is established to ensure all 
signage is up to date. 

H Invacs and evacs 
arranged for both 
groups of children 

All children know what to 
do in an emergency 

Termly Horn purchased 

2.1.1 In late 2016 a Wellbeing 
practitioner  
(Alisha) was appointed to our site 
for half a day a week. 
We will liaise with her  for our 
children at risk and where 
needed develop action plans. 

H Meet weekly 
Identify at risk 
children 
Research on 
database 
Make plans and offer 
support where 
needed 
All educators 
encouraged 
participate in the 
online SMART 
training 
 

 At risk children are 
identified and families are 
offered intervention  
Families accepting support  
Educators undertaking 
SMART training 

Throughout 
2017 

A number of families 
have been identified 
Offers of support have 
been given and 
accepted 
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2.2 A number of children require 
OT support in their early 
years. The partnership have 
access to an OT.  
A joint understanding across 
the partnership 

m Attend meetings 
Reflect together as a 
team/partnership 

Occupational Therapy 
advise available for children 
in the Partnership 

 Meetings have been 
set for educators and 
families (Grange 
Primary) 
20/3 Educators 4:30-
6:30 
27/3 parents 7-8:30 
10/4 educators 4:30-
6:30 
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Quality Area 3: Physical environment             

This quality area of the National Quality Standard focuses on the physical environment and ensuring that it is safe, suitable and provides a rich and diverse 
range of experiences that promote children’s learning and development. 

Quality Area 3: Standards and elements 

Standard 3.1 The design and location of the premises is appropriate for the operation of a service. 

 Element 3.1.1 Outdoor and indoor spaces, buildings, furniture, equipment, facilities and resources are suitable for their purpose. 

 Element 3.1.2 Premises, furniture and equipment are safe, clean and well maintained. 

 Element 3.1.3 Facilities are designed or adapted to ensure access and participation by every child in the service and to allow flexible use, and 
interaction between indoor and outdoor space. 

Standard 3.2 The environment is inclusive, promotes competence, independent exploration and learning through play. 

 Element 3.2.1 Outdoor and indoor spaces are designed and organised to engage every child in quality experiences in both built and natural 
environments. 

 Element 3.2.2 Resources, materials and equipment are sufficient in number, organised in ways that ensure appropriate and effective implementation of 
the program and allow for multiple uses. 

Standard 3.3 The service takes an active role in caring for its environment and contributes to a sustainable future. 

 Element 3.3.1 Sustainable practices are embedded in service operations. 

 Element 3.3.2 Children are supported to become environmentally responsible and show respect for the environment. 
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Quality Area 3: Related sections of the National Law and National Regulations 

Standard/element National Law (section) and National Regulations (regulation) 

3.1.2 regulation 103     Premises, furniture and equipment to be safe, clean and in good repair  

3.1.1 regulation 104     Fencing and security  

3.2.2 regulation 105     Furniture, materials and equipment 

3.1.1 regulation 106     Laundry and hygiene facilities  

3.1.1 regulation 107     Space requirements—indoor  

3.1.1 regulation 108     Space requirements—outdoor space 

3.1.1 regulation 109     Toilet and hygiene facilities  

3.1.1 regulation 110     Ventilation and natural light  

3.1.1 regulation 111     Administrative space 

3.1.1 regulation 112     Nappy change facilities  

3.2.1 regulation 113     Outdoor space—natural environment 

3.1.1 regulation 114     Outdoor space—shade 

3.1.3 regulation 115     Premises designed to facilitate supervision 

3.1.2 regulation 116     Assessments of family day care residences and approved family day care venues 

3.1.1 regulation 117     Glass (additional requirement for family day care 
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 Related requirements  

 Part 3 of the National Law: Service Approval  

 regulation 25      Additional information about proposed education and care service premises  

 Regulations 41-45     Service waiver and temporary waiver  

Quality Improvement Plan for QA 3 

Summary of strengths for QA3 Physical environment 

Strengths 
 

Rated as EXCEEDING in 2016, Hendon Pre-school focuses on the physical environment and ensures that it is safe, suitable and provides a rich and 
diverse range of experiences that enhance children’s learning and development.  

 
In 2016 we moved into our new facility. The building has been partly demolished and rejuvenated, allowing more space and purpose built areas. We 
now have an office, quiet meeting area, ample storage, kitchen area and designated play spaces for quiet and loud play. Our outdoor area has been 
relocated and enlarged, offering a much larger space and opportunities for creative, natural outdoor play.  The physical environment is safe, suitable 
and provides a rich and diverse range of experiences that promote children’s learning and development. Facilities have been designed to ensure 
access and participation by every child and to allow flexible use and interaction between indoor and outdoor space. The environment is inclusive, 
promotes competence, independent exploration and learning through play.  Our outdoor and indoor spaces are designed and organised to engage 
every child in quality experiences in both natural and built environments.  
 
There is sufficient space, equipment and facilities at the service which enhance the children’s learning and development and ensures their health and 
safety. There are multiple rooms with the preschool building, such as an entrance foyer which contains lockers for each child’s bags and belongings. 
A larger play space is used as the main space for group times and meal times. Within this space there is a designated area for home corner/ 
imaginative play, open shelving with an extensive amount of resources and tables to work from. In addition to this room, there is a “chill out” room at 
the front of this service which is used for quiet experiences. Decorated with couches, window seats, cushions, ottomans and books it provides a safe 
calming area. There is a separate well equipped construction room and art area. 
 
There is an office space for educators to work uninterrupted for planning and administrative tasks and a parent lounge which includes comfortable 
seating, table and chairs. This is also used as a confidential area where service providers can work with children and still be in line of sight.  The 
kitchen it situated between the OSHC and the pre-school. Large windows allow educators to be able to serve and supervise. A new washing 
machine, dryer and dishwasher have been installed. 
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Key improvements sought for QA3 
  

Standard/element  
3.3.2 

Service takes an active role in caring for the environment and contributes to a sustainable future. 

Identified issue The Pre-school has worked hard in the area of sustainability over the last year. Practices are embedded in the centre, a 
sustainability policy or strategy needs to be developed to ensure the work is maintained 
 

Standard/element 
3.3  
 

Service takes an active role in caring for the environment and contributes to a sustainable future. 

Identified issue Rated as exceeding in areas 3.1,3.2 and meeting in 3.3 
We would like to investigate ways to lift 3.3 to exceeding, Therefore we will: 

 continue to go through the standard and elements as a team and identify areas requiring strengthening 

 attend training and development and meet with others  to aim for exceeding the NQS 

 work through the NQS Continuous Improvement self-review resource (moving from Meeting to Exceeding the National 
Quality Standard) 

 Meet with Dannielle Gibson (Early Childhood Leader) and incorporate strategies and suggestions 

 Project on STEM and sustainability with NRM  
 

 

Our premises, furniture and equipment are clean and maintained. Cleaning materials are locked. Hazards are identified, reported, and removed.  
We have good ventilation and ensure access to fresh air. Space is organised to encourage choice and facilitate engagement with the environment. 
We support non players to engage in play experiences. Our resources, materials and equipment are sufficient in number, organised in ways that 
ensure appropriate and effective implementation of the program and allow for multiple uses. 
 
Sustainable practices are embedded, and we take an active role in caring for our new garden and contributing towards to a sustainable future. Food 
scraps are recycled in our compost; Lights and air conditioner are on a timer and sensor and turn off automatically after two hours.  
Water-wise taps are installed into the children’s toilets, hand blowers are installed to help reduce the hand towel waste, Paper recycling stations are 
set up in activity and office areas, ink cartridges are recycled in the school staff room, old water from drink bottles are recycled into garden and we 
recycle boxes from families and place in our box making area. Donations of clothes and toys are accepted and either used or passed on to another 
family. Children are actively involved in the planting, caring and harvesting of our edible garden. 
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Standard/ 
element 

What outcome or goal do 
we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

3.3.2 Sustainable strategy developed m As a team reflect on the 
hard work undertaken and 
document  
 
 
 

Strategy developed Term 3 2017  

3.3 Children involved in project with 
Cally (NRM) with sustainability 
and STEM and incorporate this 
into our project on with Critical 
and Creative Thinkers 

M Meet with Cally 
Set project goals 

 Throughout 
2017 

 

3.3 Rated EXCEEDING in all three 
standards of QA3 

M  Continue to go through the 
standard 3.3 as a team and 
identify areas requiring 
strengthening. 

 Attend training and 
development and meet with 
others  to aim for exceeding 
the NQS. 

 Work through the NQS 
Continuous Improvement 
self-review resource 
(moving from Meeting to 
Exceeding the National 
Quality Standard). 
Meet with Dannielle Gibson 
(Early Years Consultant) 
and incorporate strategies 
and suggestions. 

Rated as Exceeding in next 
assessment 

Throughout 
2017 

Term 1 All ECT 
booked into 
Partnership 
workshops 
“Tending to your 
NQS garden – 
how to move to 
exceeding” 
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Quality Area 4: Staffing arrangements     

This quality area of the National Quality Standard focuses on the provision of qualified and experienced educators, co-ordinators and 
nominated and experienced supervisors who are able to develop warm, respectful relationships with children, create safe and 
predictable environments and encourage children’s active engagement in the learning program. 

Quality Area 4: Standards and elements 

Standard 4.1 Staffing arrangements enhance children’s learning and development and ensure their safety and wellbeing. 

 Element 4.1.1 Educator-to-child ratios and qualification requirements are maintained at all times. 

Standard 4.2 Educators, co-ordinators and staff members are respectful and ethical. 

 Element 4.2.1 Professional standards guide practice, interactions and relationships. 

 Element 4.2.2 Educators, co-ordinators and staff members work collaboratively and affirm, challenge, support and learn from each other to further 
develop their skills, to improve practice and relationships. 

 Element 4.2.3 Interactions convey mutual respect, equity and recognition of each other’s strengths and skills. 

Quality Area 4: Related sections of the National Law and National Regulations 

Standard/element National Law (section) and National Regulations (regulation) 

4.1 regulation 169  Offence relating to staffing arrangements 

4.1 regulation 118  Educational leader 

4.1 regulations 119–120 Age and supervision requirements 
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4.1 regulations 121–124 Minimum number of educators required 

Standard/element National Law (section) and National Regulations (regulation) 

4.1 regulations 125–128 Educational qualifications for educators  

4.1 regulations 129–135 Requirements for educators who are early childhood teachers 

4.1 regulation 136  First aid qualifications  

4.1 regulations 137–143 Approval and determination of qualifications 

4.1 regulation 144  Family day care educator assistant 

4.1 regulations 145–15 Staff and educator records—centre-based services  

4.1 regulation 153  Register of family day care educators  

4.1 regulation 154  Record of staff, family day care coordinators and family day care educator assistants 

 Related requirements 

4.1  section 161   Offence to operate education and care service without nominated supervisor 

4.1 section 162   Offence to operate education and care service unless responsible person is present 

4.1 section 163   Offence relating to appointment or engagement of family day care coordinators 

4.1 regulations 46–54 Supervisor certificates 

4.2 regulation 55  Quality improvement plans  



 

       
   36 

  FOUR – Guide to Developing a Quality Improvement Plan, Appendix 2: Quality Improvement Plan 
Template  

 

4.1 regulation 168(2)(i)  Policies and procedures are required in relation to staffing including a code of conduct for staff members; determining the  
  responsible person present at the service and the participation of volunteers and students on practicum placements. 
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Quality Improvement Plan for QA4 
Summary of strengths for QA4 Staffing arrangements enhance children’s learning and development and ensure their safety and well 

being. Educators, coordinators and staff members are respectful and ethical. 

Strengths 
 

  

Rated as EXCEEDING in 2016, Hendon Pre-school promotes the requirements of Education and Care Services National Regulations (National 
Regulations) by ensuring our educator to child ratios and qualifications are maintained at all times, and the organisation of educators contributes to a 
high quality learning and care environment for children. 
 
Our qualified and experienced educators develop warm, respectful relationships with children, create safe and predictable environments and scaffold 
active engagement in the children’s learning program.  Our educators are rostered on predictable and consistent shifts to strengthen relationships 
with children and families  
 
We employ additional educators for children who with special rights and/or for children who require Bilingual support, which results in improved 
educator to child ratios during these times. The service employs three Early Childhood Teachers (ECTs) (two full time and one 0.6) 
 
Our educators provide a stable and dependable learning environment which fosters a sense of belonging for children.  When covering staff leave 
entitlements, employment of additional educators has a focus on utilizing our regular relief (ECT) and other associated educators who are familiar 
with our Pre-school’s program and routines as well as children and families. 
 
We are passionate educators who regularly attend training and development to further extend our learning and seek to improve learner outcomes. On 
top of regular training and development, all staff have undertaken further study. Two teachers returned to University and completed a fourth year 
Early Childhood Degree.  The Schools Services Officers (SSO's) completed their Certificate 3 of Children’s Services qualification and Diploma of 
Children’s Services (Early Childhood Education and Care). The training and development undertaken reflects our priorities in our Quality 
Improvement Plan and enhances children’s learning. Our programming embeds current pedagogies to ensure high quality learning outcomes for all 
our children. 
 
In addition, the Hendon Primary School leadership team acknowledged that the main teacher in the Pre-school was performing tasks above her 
teacher role. In 2016, they approved and site funded an Early Childhood Coordinator position for the Pre-school. The Early Childhood Coordinator 
provides additional early childhood leadership, that enable high quality processes and practices to be implemented and monitored in a cycle of 
continuous improvement. 
 
Apart from our ECTs our educators who are engaged to meet the educator to child ratios (Reg.123) and general educator qualifications (Reg.126) 
each have a Diploma in Early Childhood Education and Care which is above the National Regulations requirement. One of our educators also works 
as the director of the partnering OSHC service which provides intimate support for children when transitioning between both services. 
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All educators in the Pre-school currently hold the HLTAID004 Provide an emergency first aid response in an education and care setting certificate. 
This means that children’s health, safety and wellbeing are protected at all times and injuries and accidents can be dealt with immediately by 
appropriately qualified educators and additional support from other appropriately qualified educators is available in an instance. 
 
Procedures are in place to ensure that staff records are maintained and are up to date. Details are added to the HR system with expiry dates, and 
alerts are given to leadership when expiry dates are near. The Pre-school also has a termly schedule for reviewing procedures. 
 
Our staffing policy, ratified by Governing Council ensures that the National Regulations and National Quality Standard are adhered to at all times and 
that our children always have access to qualified experienced educators. 
 
Our Induction folder promotes our Pre-school’s Philosophy Statement, policies and procedures, curriculum focusses, routines, and children’s special 
rights etc. to support educator engagement in the centre. This information is reviewed on a regular basis including including during staff meetings and 
performance management sessions, to ensure appropriate practices are maintained, current understandings of amendments and updates, and on-
going commitment by the educators. 
 
In 2015 we received funding to improve our attendance. This funding enabled the Pre-school to engage an additional educator to undertake some 
home visits. All educators are respectful and ethical when interacting with children and families and acknowledge cultural and background differences 
in a positive and celebratory manner. This procedure has increased children’s attendances and improved parent/family relationships. This has also 
enabled families in crisis to be supported through our centre and outside agencies. These practices are embedded into our practice. 
 
A staffing policy has been developed to ensure that staffing meets (if not exceeds)  the NQS standard. 
 
 

Element 4.2.1 Professional standards guide practice, interactions and relationships. 
 
At Hendon Preschool our professional standards are embedded in practice, interactions and relationships and this promotes positive relationships 
and a safe and predictable environment for children and adults. 
 
Our resource and reference materials include (but not limited to): 
The Early Years Learning Framework 
The Services Statement of Philosophy 
Policies and Procedures 
Code of Ethics for the Teaching Profession 
National Quality Standards 
Australian Professional Standards for Teachers. 
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We constantly evaluate our programming, planning and practice to ensure that professional standards, practices and interactions are inclusive and 
explicit in our centre. This occurs through ongoing educator, parent and child communication, observations and feedback processes. Our interactions 
consistently convey mutual respect, equity and recognise individual skills and strengths which results in a very supportive and positive atmosphere. 
 
Element 4.2.2 Educators and staff consistently demonstrate a high level of collaboration. They affirm, challenge, support and learn from 
each other to continually improve skills to enhance practice and relationships.  
 
At Hendon Pre-school, educators and staff consistently demonstrate a high level of collaboration. They affirm, challenge, support and learn from each 
other to continually improve skills to enhance practice and relationships. 
 
Educators work together co-operatively to achieve common goals and they collaborate by sharing information, joint planning and developing common 
understanding at the centre. 
As a team we meet weekly. Educators have the opportunity to share critical reflection and planning steps for individual learner growth. Staff planning 
and programming occurs in these meetings and are used to reflect on best practice, our interactions and relationships with the children and families of 
Hendon. 
 
All educators are encouraged to attend twice yearly performance management meetings with school leadership. Educators are given a Performance 
and Development Plan folder. This folder includes: 

 
Development of a personal performance and development plan 
Formal discussion with a line manager 
Minimum of two informal and formal meetings initiated by the educator or leadership to include a review of personal performance 
Negotiated classroom observation / peer mentoring 
Two collaborative planning meetings per annum 
One learning team review meeting 
 

A proforma is provided to develop the Personal Performance Plan and includes our work priorities and personal development goals taken from the 
School Improvement Plan and Pre-school’s Quality Improvement Plan. 
 
Educators are also encouraged to incorporate areas which they feel are required to further develop to meet the requirements of the Australian 
Professional Standards for Teachers. 
 
Collaborative sharing is undertaken during meetings with the Reception / Year one teacher’s in the school. The ECT’s from the Pre-school attend 
these fortnightly Learning Team meetings where they have the unique opportunity to meet and plan with a very experienced school curriculum leader. 
These meetings (Learning Teams) enable educators to critically reflect on their practice and implement programs that embed higher order thinking 
skills, powerful learner strategies and embed learning intentions into their planning and programming. The Learning Teams allow for the Junior 
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Primary staff and Pre-school educators to share information and practice to ensure a seamless transition for the pre-schoolers entering primary 
school and provide consistency and stability in the child’s education and care environment. 
 
An ECT from the Pre-school attend weekly school staff meetings. This ensures educators have a high level of understanding of whole site priorities, 
practices and supports in the seamless transition for our children and families from preschool to school. The continuity of learning Preschool to Year 7 
is enhanced through gaining a greater understanding of administrative process and shared training and development. 
 
Hendon Pre-school is involved in the Western Adelaide Shores Partnership. This professional learning community is a unique opportunity for pre-
schools in the Partnership to meet, share good practice and work together on joint projects. As described in our Quality Improvement Plan, after using 
the Respect, Reflect, Relate (RRR) scales, it become apparent that our Pre-school needed to focus on the areas of increasing creativity and 
complexity. The RRR document gives an opportunity for our Preschool and School to reflect upon practices and improve together. 
 
Element 4.2.3 Interactions consistently demonstrate mutual respect, equity and recognition of each other’s strengths and skills, promoting 
a positive atmosphere within the service. 
 
At Hendon Pre-school, educator interactions consistently demonstrate mutual respect, equity and recognition of each other’s strengths and skills, 
promoting a positive atmosphere within the service. 
 
Our ECTs act as mentors for the other educators at the service, sharing their detailed knowledge about current pedagogy. Likewise, the diploma 
educators share their skills and knowledge with the ECTs to ensure our Pre-school operates with a collaborative range of expertise and demonstrates 
respect for each other’s experience, skills and knowledge. 
 
Tasks are shared and allocated evenly between educators at the service. Areas of expertise and interests are highlighted and encouraged.  
Educators celebrate special events and milestones both inside and outside the service. Hendon Pre-school is both professional and respectful. This is 
reflected in the feedback we have received from parents and families in parent feedback sheets and surveys. 
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Quality Area 5: Relationships with children           

This quality area of the National Quality Standard focuses on relationships with children being responsive, respectful and promoting children’s sense of 
security and belonging. Relationships of this kind free children to explore the environment and engage in play and learning 

Quality Area 5: Standards and elements 

Standard 5.1 Respectful and equitable relationships are developed and maintained with each child. 

 Element 5.1.1 Interactions with each child are warm, responsive and build trusting relationships. 

 Element 5.1.2 Every child is able to engage with educators in meaningful, open interactions that support the acquisition of skills for life and learning. 

 Element 5.1.3 Each child is supported to feel secure, confident and included. 

Standard 5.2 Each child is supported to build and maintain sensitive and responsive relationships with other children and adults. 

 Element 5.2.1 Each child is supported to work with, learn from and help others through collaborative learning opportunities. 

 Element 5.2.2 Each child is supported to manage their own behaviour, respond appropriately to the behaviour of others and communicate effectively 
to resolve conflicts. 

 Element 5.2.3 The dignity and the rights of every child are maintained at all times. 

Quality Area 5: Related sections of the National Law and National Regulations 

Standard/element National Law (section) and National Regulations (regulation) 

5.2 section 166  Offence to use inappropriate discipline 

5.1, 5.2 regulation 155  Interactions with children 

5.2 regulation 156  Relationships in groups 
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 Related requirements 

5.1, 5.2 regulation 73  Educational program 

5.1, 5.2 regulation 74  Documenting of child assessments or evaluations for delivery of educational program 

5.1, 5.2 regulation 162(2)(j)  Policies and procedures are required in relation to interactions with children, including the matters set out in regulations  
   155 and 156 

Quality Improvement Plan for QA5 

Summary of strengths for QA5 Relationships with Children 

Strengths 
 

Rated as EXCEEDING in 2016, our relationships with our children are responsive, respectful and promote every child’s sense of security and 
belonging. Relationships of this kind enable children to explore the environment and engage in play and learning. Our written parent feedback 2016 
showed us that all parents were very happy with the progress their child was making.  They reported their children were happy to come and were 
growing in confidence (see attachment Parent survey results 2016”) 
 
We pride ourselves on creating a warm friendly atmosphere that promotes the wellbeing, self-esteem and sense of security for our children. We 
ensure our children know that others care about them, know them well and are interested in what they think and feel. We are also well staffed with a 
minimum ratio of 1:10. Respectful and equitable relationships are developed and maintained with each child. Interactions are warm, responsive and 
build trusting relationships. During the term a child starts with us we offer Acquaintance Meetings with the family and use this time to get to know the 
child and their family. We also share our Identity Posters and display these. The Identity Posters offer a unique insight into the family and areas that 
are special to them. We incorporate these areas into our program as it reflects the children’s existing knowledge and strengths. 
 
Children are supported by intervention in 1:1, small and large group. Where required, some children receive 1:1 help for speech and language 
difficulties. This program is designed by our DECD speech Pathologist and implemented by all educators.  Children who have an Individual Education 
Plan have their goals reassessed regularly. Educators check their goals and work with families to help strengthen them. We also encourage all 
children to participate in our group times.  
 
We encourage non participants by offering a large range of differentiated activities - Songs, stories, group talks, research,  games, individual talks, to 
name a few. 
  
The AEDC 2015 school summary indicated that 9.5% of our children were developmentally vulnerable and 33.3 % of our children were at risk in the 
area of Emotional maturity. This domain measures children’s pro-social and helping behaviours and absence of anxious and fearful behaviour, 
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aggressive behaviour, hyperactivity and inattention. Children who are at risk or vulnerable may experience a number of challenges related to 
emotional regulation. For example they may experience problems managing aggressive behaviour, being prone to disobedience, easily distracted, 
inattentive, impulsive, helping other children, being kind to others, waiting their turn, distressed when a caregiver leaves, etc. At Hendon Pre-school 
we: 
 

 Encourage each child to manage their own behaviour, respond appropriately to the behaviour of others and communicate effectively to 
resolve conflicts. Children are encouraged to reflect on how their actions affect others. Children are counselled through behaviour and the 
dignity and rights of every child maintained at all times.  

 Have daily group time and group games 

 Implement Kimochi tools during conversations 

 Educators approach distressed children and talk with families,  

 Relationships are a strength of ours and we continually look at ways of strengthening our relationships with our children, families and each 
other. We ensure families are greeted and farewelled by an educator. We have an open door policy and encourage families to approach us. 
We direct families to appropriate family support services and assist with appointments/meetings (where appropriate). As a team we socialise 
once a term to celebrate birthdays, end of term, successes and achievements. This year we have an educator employed a day a week 
implementing the  “Well-being classroom”  she is also establishing close links with the families.  

 
Children are offered two transition visits to our site in term 4. We use this time to establish relationships and help the children feel settled and secure. 
Our speech Pathologist offers a Speech and Language screening during this time for families who are interested. Children with special rights are 
accepted (depending on vacancies) in term 3 for one session and term 4 for two sessions. 
 
Collaboration with the school, other professionals or support agencies occurs when there are children who have behavioural, language, speech or 
social difficulties. We hold termly student review meetings with our service providers and school leadership / school Special Education teacher. An 
educator attends fortnightly learning team meetings with the Reception / one teacher’s. This enables a seamless transition to school for children with 
special rights. 
 
Children with special rights have Individual Learning Plans. We work together as a team and review these regularly. In 2015 we undertook some 
training with our Disability Consultant, to streamline our process. This resulted in a new template, in which all children with individual goals are placed. 
During our staff meeting we review our observations.  If a child is identified as needing additional support to engage in the program or there are areas 
for future learning they are placed on this sheet. It clearly shows where improvements are made and progress made over a period of time.  All 
educators have a copy and this is reviewed weekly. 
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Quality Area 6: Collaborative partnerships with families and communities  

This quality area of the National Quality Standard focuses on collaborative relationships with families that are fundamental to achieving quality 

outcomes for children and community partnerships that are based on active communication, consultation and collaboration. 

Quality Area 6: Standards and elements 

Standard 6.1 Respectful supportive relationships are developed and maintained. 

 Element 6.1.1 There is an effective enrolment and orientation process for families. 

 Element 6.1.2 Families have opportunities to be involved in the service and contribute to service decisions. 

 Element 6.1.3 Current information about the service is available to families 

Standard 6.2 Families are supported in their parenting role and their values and beliefs about child rearing are respected. 

 Element 6.2.1 The expertise of families is recognised and they share in decision making about their child’s learning and wellbeing. 

 Element 6.2.2 Current information is available to families about community services and resources to support parenting and family wellbeing. 

Standard 6.3 The service collaborates with other organisations and service providers to enhance children’s learning and wellbeing. 

 Element 6.3.1 Links with relevant community and support agencies are established and maintained. 

 Element 6.3.2 Continuity of learning and transitions for each child are supported by sharing relevant information and clarifying responsibilities. 

 Element 6.3.3 Access to inclusion and support assistance is facilitated. 

 Element 6.3.4 The service builds relationships and engages with their local community. 
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Quality Area 6: Related sections of the National Law and National Regulations 

Standard/element National Law (section) and National Regulations (regulation) 

6.1, 6.2, 6.3 regulation 157  Access for parents 

 Related requirements 

6.1, 6.2 section 172   Offence to fail to display prescribed information 

6.1, 6.2, 6.3 section 175   Offence relating to requirement to keep enrolment and other documents 

6.1, 6.2, 6.3 regulation 73  Educational programs 

6.1, 6.2, 6.3 regulation 74  Documenting of child assessments or evaluations for delivery of educational program 

6.1, 6.2, 6.3 regulation 75  Information about the educational program to be kept available 

6.1, 6.2, 6.3 regulation 76  Information about educational program to be given to parents 

6.1, 6.2, 6.3 regulation 80  Weekly menu 

6., 6.2, 6.3 regulation 86  Notification to parents of incident, injury, trauma and illness 

6.3 regulation 99  Children leaving the education and care service premises 

6.3 regulation 102  Authorisation for excursions 

6.1, 6.2,6.3 regulation 111  Administrative space (centre-based services) 

6.1 regulation 168(2)(k)  Policies and procedures are required in relation to enrolment and orientation 
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6.1, 6.2, 6.3 regulation 171  Policies and procedures to be kept available 

Standard/element National Law (section) and National Regulations (regulation) 

6.1, 6.2, 6.3 regulation 172  Notification of change to policies or procedures 

6.1, 6.2, 6.3 regulation 173  Prescribed information is to be displayed 

6.1 regulation 177  Prescribed enrolment and other documents to be kept by approved provider 

6.1 regulation 178  Prescribed enrolment and other documents to be kept by family day care educator 

6.1, 6.2, 6.3 regulation 181  Confidentiality of records kept by approved provider 

6.1, 6.2, 6.3 regulation 182  Confidentiality of records kept by family day care educator 

6.1, 6.2, 6.3 regulation 183  Storage of records and other documents 

 
Quality Improvement Plan for QA6 

Summary of strengths for QA6 Collaborative partnerships with families and communities 

Strengths 

 
Rated as EXCEEDING in 2016, Hendon Pre-school focuses on collaborative relationships with families that are fundamental to achieving quality 
outcomes for children and community partnerships that are based on active communication, consultation and collaboration. Families are supported to 
understand value and engage with the process of children’s learning and their achievements.  

The AEDC 2015 report indicates a significant improvement for children who were developmentally vulnerable in language and cognitive skills in 

children in our area. This domain measures children’s basic literacy, numeracy and memory, advanced literacy and basic numeracy. In the last few 

years we have introduced: 

 Parental workshops 

 “Let’s count” and “Lets read” information and take home bags 
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 Literacy craft  take home packs 

 Fine motor take home packs 

 Questioning packs 

 Conversations with families about the importance of talking at home 

 Phonological awareness boxes 

 Weekly visits to the library 

 Daily literacy and numeracy activities 
 
Our Parent survey in 2016 showed us that nearly all parents agreed or strongly agreed with the headings of: Quality of teaching, Support of Learning, 
Relationships and communications and Leadership and Decision Making. One parent remained neutral in a few areas. These areas have been 
placed in our areas of improvement. 
 
Respectful supportive relationships with families are developed and maintained. There is an effective enrolment and orientation process for families. 
Parents and caregivers are offered a tour of the Pre-school, school grounds and facilities. Our friendly educators answer any questions or concerns 
the parents may have. An enrolment and induction booklet has been designed for parents to help ease the transition to Pre-school life and to answer 
any questions. Our website includes comprehensive information. In the first term of child’s full time attendance, an Acquaintance Meeting is offered to 
enable staff to find out as much information about the child as they can. We use this time to also ask families what they would like us to focus on with 
their child. Each term a newsletter is sent out, documenting the term’s overview for families. A weekly program of the week’s events is available for 
families to peruse. 
 
2017 is the first time an Occasional Care program has operated at Hendon Preschool. We are excited to be implementing this program with an 
experienced Early childhood worker (Natasha). Natasha coordinates her time at the school as OSHC Director, supports children with additional rights 
in the Preschool and manages the Occasional Care program.  
 
We are fortunate to be a school based Pre-school so we have access to the school grounds and facilities. We participate and perform in school 
assemblies, live performances, utilise the school library and computer room. Close links with the school occur. We liaise closely with the school 
counsellor when planning class placements and ensure that children are placed in friendship groups.  Children’s strengths, interests, needs and 
progress are also closely monitored. Pre-school visits occur in term 4 for children starting the following year, offering the children the opportunity to 
become familiar with staff, peers and the environment. Depending on capacity, early entry is available for children with English as their second 
language or children with special rights.  
 
Families are invited and encouraged to participate in the program, share knowledge / areas of expertise and become involved in Governing Council.  
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Local services and resources available are advertised and promoted to help families. We encourage families to become involved in their child’s 
learning. Current information about the community services and resources is provided in a variety of ways, brochures are available in the parent 
lounge, Facebook updates are made, posters are displayed and conversations are held. 
 
Strong links are made with other services these include: 
 

 the Smith Family in delivery of the “Lets read” and “Lets Count” initiatives.  
 

 Child and Youth Health, a visiting nurse who delivers termly 4 year health checks 

 
 DECD support services Referrals are made to support services when required with DECD Speech Pathologists, the Disability coordinator, 

Guidance Officers occurs regularly. Modifications are made to the curriculum to ensure all can fully participate. Parents are always kept up to 
date and informed and involved. Individual Learning Plans are developed with parent consultation and involvement. Child review teams are 
held termly. 

 
 Outside agencies such as Novita and Disability SA 

 

 TAFESA, we have had the opportunity to work closely with TafeSA over the last four years. We team up and organise excursions together. 
This increases our child: adult ratio and gives the TAFESA students a unique opportunity to work alongside a Pre-schools and gain hands on 
experiences. We also accept work experience students and field placements at our site. 

 
 TAFESA work experience placements 

 
 High school work experience 

 
 Hendon Play group 

 

 UniSA, we also have a unique Physio program where a Physio lecturer and Uni SA students work with our children and implement programs. 
 

 A staff member at our school delivers literacy workshops to encourage reading at home 
 

 We have been given a unique opportunity to implement the “Wellbeing Classroom – Embedding wellbeing creating community” in 2016 (See 
QA1 Wellbeing classroom attachment). 

 

 Close links with local Pre-schools and kindergartens occurs within our Western Adelaide shores partnership.  We are currently working on 
joint priority areas. This includes developing powerful engaged learners, improve student wellbeing, parent and community engagement and 
building the capacity of educators to lead and teach powerful learners.  We meet at least once a term. 
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 Hendon Primary School – We utilise the school library, attend school performances (when appropriate), perform at assemblies, share 
success stories share our learning with the school leadership team. 
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Quality Area 7: Leadership and service management  

This quality area of the National Quality Standard focuses on effective leadership and management of the service that contributes to quality environments 
for children’s learning and development. Well-documented policies and procedures, well-maintained records, shared values, clear direction and reflective 
practices enable the service to function as a learning community. An ongoing cycle of planning and review, including engagement with families, creates 
the climate for continuous improvement. 

Quality Area 7: Standards and elements 

Standard 7.1 Effective leadership promotes a positive organisational culture and builds a professional learning community. 

 Element 7.1.1 Appropriate governance arrangements are in place to manage the service. 

 Element 7.1.2 The induction of educators, co-ordinators and staff members is comprehensive. 

 Element 7.1.3 Every effort is made to promote continuity of educators and co-ordinators at the service.  

 Element 7.1.4 Provision is made to ensure a suitably qualified and experienced educator or co-ordinator leads the development of the curriculum and 
ensures the establishment of clear goals and expectations for teaching and learning.  

 Element 7.1.5 Adults working with children and those engaged in management of the service or residing on the premises are fit and proper.  

Standard 7.2 There is a commitment to continuous improvement. 

 Element 7.2.1 A statement of philosophy is developed and guides all aspects of the service’s operations.  

 Element 7.2.2 The performance of educators, co-ordinators and staff members is evaluated and individual development plans are in place to support 
performance improvement.  

 Element 7.2.3 An effective self-assessment and quality improvement process is in place.  

Standard 7.3 Administrative systems enable the effective management of a quality service. 

 Element 7.3.1 Records and information are stored appropriately to ensure confidentiality, are available from the service and are maintained in 
accordance with legislative requirements.  

 Element 7.3.2 Administrative systems are established and maintained to ensure the effective operation of the service.  

 Element 7.3.3 The Regulatory Authority is notified of any relevant changes to the operation of the service, of serious incidents and any complaints 
which allege a breach of legislation.  
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 Element 7.3.4 Processes are in place to ensure that all grievances and complaints are addressed, investigated fairly and documented in a timely 
manner.  

 Element 7.3.5 Service practices are based on effectively documented policies and procedures that are available at the service and reviewed regularly.  

Quality Area 7: Related sections of the National Law and National Regulations 

Standard/element National Law (section) and National Regulations (regulation) 

7.1.5 section 12   Applicant must be fit and proper person (provider approvals) 

7.1.5 section 13   Matters to be taken into account in assessing whether a fit and proper person (provider approvals) 

7.1.5 section 21   Reassessment of fitness and propriety (provider approvals) 

7.1.5 section 109   Matters to be taken into account in assessing whether fit and proper person 

7.3.1 regulations 158-162 Attendance and enrolment records 

7.1.5 regulation 163  Residents at family day care residence and family day care educator assistants to be fit and proper persons 

7.1.5 regulation 164  Requirement for notice of new persons at residence 

7.3.1 regulation 167  Record of service’s compliance 

7.1.1, 7.3.1, 7.3.4, 
7.3.5 

regulations 168-172 Policies and procedures 

7.3.1 regulations 173-176 Information and record-keeping requirements 

7.3.1 Regulations 177-180 Prescribed records 

7.1.1 regulations 181–-184 Confidentiality and storage of records 
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 Related requirements 

7.1.5 regulation 14  Application for provider approval by individual 

7.1.5 regulation 15  Application for provider approval by person other than an individual 

7.1.5 regulation 16  Matters relating to criminal history 

7.2.3 regulation 31  Condition on service approval – Quality improvement plan 

7.1.5 regulation 46  Application for supervisor certificate 

7.2.1, 7.2.3  regulations 55-56 Quality improvement plans  
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Quality Improvement Plan for QA7 

Summary of Strengths  

 
Strengths 
 

Hendon Pre-school has effective leadership and management that contribute to quality environments for children’s learning and development.                                     We 
There are documented policies and procedures, well-maintained records, shared values, clear directions and reflective practices which enables us to                                   to 
function as a learning community. Our Site specific policies are readily available for families (in a folder in our foyer, and our school website),                          the DECD An 
ongoing cycle of planning and review, including engagement with families, creates the climate for continuous improvement. 

 

Hendon School Based Pre-school is in a fortunate position that we are located on Hendon Primary School grounds. The school leadership team 
comprises of the Principal, Deputy Principal and Counsellor.  The team oversees the management of the centre and provides advice. Performance 
management meetings are held twice yearly with the Principal or Deputy Principal. Individual goals are set to support continuous improvement. The 
Pre-school coordinator and School Leadership Team work closely alongside each other and meet regularly. 
 
The Pre-school Coordinator and Principal meet regularly, exchange emails and undertake telephone correspondence to ensure the smooth running of 
the service.  
 
The Pre-school Coordinator and counsellor meet regularly to discuss families, relationships and children’s wellbeing and identify areas to improve 
practice. 
 
The Pre-school Coordinator  and Deputy Principal meet regularly to discuss any cleaning, maintenance or grounds issues/concerns. They discuss 
and take action on risk assessments. 
 
The Governing Council is made up of parent representative from the school and Pre-school and also contribute to service management and decision 
making. 
 
All Educators participate in Performance reviews with leadership staff. Educators liaise with relevant leadership when required. 
 
A parent concerns and complaint policy is in place to ensure good relationships between our community and the Pre-school. 
 
Induction of new staff is comprehensive and is undertaken by the leadership team and supported by experienced educators.  An induction folder is 
available and the Pre-school Coordinator meets with new educators regularly. The team is approachable and met weekly. 
 
All Permanent educators at the centre have currently been employed at the centre for a minimum of eight years (with the exception of one staff 
member replacing another on maternity leave). In 2015 we employed another educator to help support children with special rights. She is also the 
Director of Out of school hours care. Her transition to our centre was helped by the fact many families already know and value the work she does. 
Every effort is made to promote continuity of educators and coordinators. The continuity of staffing over the last eight years has been beneficial for 
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consolidation of practice and a clear vision with our philosophy statement (established through collaboration with educators and families, common 
values held by the staffing team) and a culture of self-review and reflection embedded into our daily interactions. Our day book, staff meetings, 
closure days for self-review, planning and programming, and general dialogue enable us to continuously question how to improve our teaching 
methods to achieve the desired learner outcomes. 
 
The self-review process with all the educators ensures that a continuous cycle of self-reflection is in place, Student free days are held as well as 
weekly staff meetings. Two meetings are held each year with the school leadership team to discuss personal performance and development plans. 
These plans are used to identify areas of priority, Key strategies for achieving goals, and step that we will put in place to achieve priorities and 
indicators of success.  
 
A feedback form is given to parents at the end of each term, in addition to the Annual Parent Survey that goes out to families for their views on areas 
of strength and areas that could be improved upon. A child survey is also undertaken at the end of the year. 
 
To ensure consistency of practice and continuity of teaching provision we try to use regular relief teaching staff wherever possible. When one of our 
teachers went on maternity leave we were able to employ our regular relief teacher to replace her. This enabled a seamless transition to occur as the 
contract teacher was already known to the families, children and staff. 
 
Records and information are stored appropriately to ensure confidentiality, are available from the service and are maintained. 
 
Over the last few years our site has experienced some significant traumatic events with some of our families. The way that we as a team supported 
each other, sought  professional help and worked through these issues is a tremendous reflection of our team culture. 
 
A schedule of review is in place to ensure all policies; procedures etc. are undertaken and recorded annually.  
 
The Hendon Primary leadership team has acknowledged that the main teacher in the Pre-school was performing tasks above her teacher role. In 
2016, they approved and site funded an Early Years Coordinator position for the pre-school. The Coordinator provides additional early childhood 
leadership. The Coordinator leads the educators in programming and planning. The early childhood teachers and coordinator also have the unique 
opportunity to meet and plan with a very experienced school curriculum leader fortnightly. These meetings (learning teams) enable educators to 
critically reflect on their practice and implement programs that embed higher order thinking skills, powerful learner strategies, embed learning 
intentions into their program and planning.  
 
The learning teams allow for the Junior primary staff and Pre-school educators to share practice to ensure a seamless transition for the pre-schoolers 
entering primary school. 
 
Staff meetings and learning teams are also an opportunity to share best practice, highlight currents readings, share new resources and share recent 
training and development. 
 
Hendon Pre-school is involved in the Western Adelaide Shores Partnership. This professional learning community is a unique opportunity for 
preschools in the partnership to meet, share good practice and work together on joint projects. 



 

55 
             FOUR – Guide to Developing a Quality Improvement Plan, Appendix 2: Quality Improvement Plan Template  

 
A statement of philosophy has been developed and is displayed in the preschool, in enrolment packs, on our sites website and in our induction folder. 
The philosophy was developed with the assistance of the local community, educators and children. The philosophy unpins our beliefs and is evident 
in all aspects of our operations. 
 
All educators are given a Performance and Development Plan folder. This folder includes: 

 Development of a personal; performance and development plan 

 Formal discussions with a line manager 

 Minimum of two informal and formal meetings initiated by educator or leadership to include a review of personal performance development 
plan 

 Negotiated classroom observation / peer mentoring 

 Two collaborative planning meetings per annum 

 One learning team review meeting 
 
A proforma is provided to develop the Personal Performance Development plan and includes our work priorities taken from the School Improvement 
Plan and Quality Improvement Plan. 

 
Educators are also encouraged to incorporate areas which they require to further develop to meet the requirements of the Australian Professional 
Standards for teachers 
 
Formal discussions with the line manager include: 
 
Key Achievements 

 Discussions of the components of the plan 

 Strategies used 
 

How I know I was successful 
 

 Data collected and analysed as per our Assessment Reporting Recording plan (included) 
Strengths and Areas for further development 

 Self-reflection 
General discussion 
 
Feedback 

 Both verbal and written 
 

The AITSL teacher standards and AITSL Principal standards are used in performance development. 
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Achievements of educators (both individually and collectively) is celebrated. 
 
The self-review process with educators ensures that a continuous cycle of reflection is in place. Student-free review days, weekly staff meetings and 
fortnightly learning teams support this process of review and improvement.  
 
Feedback from parents is actively encouraged. Children’s memory books are sent home termly and a feedback sheet is attached. These feedback 
sheets are collated and presented at staff meeting. Staff reflect on comments and take action where needed. The feedback forms add to our 
perception data that inform our program and are part of our sire self-review process. 
During staff meetings, learning teams and planning meetings staff continually reflect on the previous week and make changes where required. 
Children are involved with quality improvement processes through brainstorms, graphs, and meetings. Recently when the purchase of some new 
equipment was arranged children had the opportunity to play with the equipment the supplier was sharing and provide feedback to educators. 
 
Self-assessment and monitoring also occurs through: 
Learning stories/observations 
Individual learning/education plans  
Statements of learning 
Literacy and Numeracy Indicator overviews 
Group time meetings 
Parent Annual survey 
Governing Council meetings 
Regular formal and informal meetings with parents and caregivers 
Professional development plans 
Planning meetings 
Self-reflections 
Mentoring 
Surveys 
Reflections and discussions on BBB and NQS at staff meetings and closure days 
Progress notes against the QIP 
Professional development 
RRR scales 
Annual report and AGM 
Quality Improvement Plan 
AEDI data and community profile 
Attendance data 
 
There is appropriate furniture and equipment for storing records and information at the service including keyed filing cabinets and keyed cupboards 
within the office area and meeting room. 
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Standard/element 
 
 7.2.1 

A statement of philosophy is developed and guides all aspects of the services operations 

Identified issue 
 

Our Philosophy statement was written in 2012. As a team we decided that it needs to be reviewed yearly as part of our sites 
annual review process to ensure it is up to date and reflects our current beliefs and what we offer. We need to place this on the 
sites schedule of review. 

Standard/element 
 
 7.1,7.2  

Effective leadership promotes a positive organisational culture and builds a professional learning community. 
There is a commitment to continuous improvement. 

Identified issue 
 

Rated as Meeting in areas 7.1 and 7.2 we would like to investigate to increase to Exceeding, Therefore we will: 

 continue to go through the standard and elements as a team and identify areas requiring strengthening 

 attend training and development and meet with others  to aim for exceeding the NQS 

 work through the NQS Continuous Improvement self-review resource (moving from Meeting to Exceeding the National 
Quality Standard) 

Meet with Dannielle Gibson (Early Years Consultant) and incorporate strategies and suggestions 

 
 
 

Standard/ 
element 

What outcome or goal 
do we seek? 

Priority 
(L/M/H) 

How will we get this 
outcome? (Steps) 

Success measure By when? Progress notes 

7.2.1 Review  Philosophy 
statement  

H Involve  Educators, 
children, families, and the 
community  
 

Current Philosophy 
statement reflects and 
guides all aspects of the 
services operations 
 
Review of Philosophy 
statement is placed in the 
schedule of review  

Term 2 2016 
Children’s voice 
Term 3 2016 parent voice 
Term 4 2016 educators 
voice 

 

7.1,7.2 Rated EXCEEDING in 
all three standards of 
QA7 

M  Continue to go through the 
standard 3.3 as a team and 
identify areas requiring 
strengthening. 

 Attend training and 
development and meet with 
others  to aim for exceeding 

Rated as Exceeding in next 
assessment 

Throughout 2017 Term 1 All ECT booked 
into Partnership 
workshops “Tending to 
your NQS garden – how to 
move to exceeding 



 

 

the NQS. 

 Work through the NQS 
Continuous Improvement 
self-review resource 
(moving from meeting to 
exceeding the National 
Quality Standard). 
Meet with Dannielle Gibson 
(Early Years Consultant) 
and incorporate strategies 
and suggestions. 

 


